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Writing an Effective SAR

* SAR is not just descriptive, but it is also analytical. It includes an
evaluation of the problems. At the same time, it provides an
indication of how the problems identified will be dealt with.

* llustrate clearly what, where, when, who and how the QA
mechanisms or instruments are implemented and managed to fulffil
the criteria.

® Focus on information and data (objective evidences) that directly
address the criteria. The report has to be concise and factual.
Provide trends and statistics to show achievements and
performance. The guanititative data requires special attention. The
manner in which data is presented is important for the right
interpretation of the data. There is a clear need for standardization
of data such as student numbers, appointment of teaching staff,
staff-to-student ratio, pass rates, etc.



Content of the SAR

* Part 1: Introduction
* Executive summary of the SAR

* Organization of the self-assessment — how the self-assessment
was carried out and who were involved?

* Brief description of the university, faculty and department —

outline the history of quality assurance, mission, vision, objectives
and quality policy of the university followed by a brief description
of the faculty and department

* Part 2: AUN-QA Criteria

* Write-up on how the university, faculty or department addresses

the requirements of the AUN-QA criteria. Follow the criteria listed
in the self-assessment checklist.



Content of the SAR

* Part 3: Strengths and Weaknesses Analysis

Summary of strengths — summarize the points that the
department considers to be its strengths and mark the points
that the institution is proud of

Summary of weaknesses — indicate which points the department
considers to be weak and in need of improvement

Completed self-assessment checklist as in Appendix A

Improvement plan — recommendations to close the gaps identified
in the self-assessment and the action plan to implement them

® Part 4: Appendices

Glossary and supporting documents and evidences



AUN-QA at Programme Level
(379 Version)

@ Stakeholders’ Needs

@ {Q}Programme {4/} J{g}

| Programme Structure & Teaching & Learning | . Student
Specification Content Assessment

Approach

%26} 7 8 9
~Academic Staff| ‘Sypport Staff | Student Quality & Facilities &
Quality Quality Support Infrastructure




AUN-QA at Programme Level
(37 Version)

Criterion Sub-criterion| Checklist
1. Expected Learning Outcomes 4 3
2. Programme Specification 2 3
3. Programme Structure and Content 6 3
4. Teaching and Learning Approach 6 3
5. Student Assessment 8 5
6. Academic Staff Quality 10 7
7. Support Staff Quality 5 5
8. Student Quality and Support 5 5
9. Facilities and Infrastructure 7 5
10. Quality Enhancement 6 6
11. Output 3 5
Total 62 50




4. Teaching and Learning Approach

1. The teaching and learning approach is often dictated by the educational philosophy of the
university. Educational philosophy can be defined as a set of related beliefs that influences what and
how students should be taught. It defines the purpose of education, the roles of teachers and
students, and what should be taught and by what methods.

2. Quality learning is understood as involving the active construction of meaning by the student, and
not just something that is imparted by the teacher. It is a deep approach of learning that seeks to
make meaning and achieve understanding.

3. Quality learning is also largely dependent on the approach that the learner takes when learning.
This in turn is dependent on the concepts that the learner holds of learning, what he or she knows
about his or her own learning, and the strategies she or he chooses to use.

4. Quality learning embraces the principles of learning. Students learn best in a relaxed, supportive,
and cooperative learning environment.

5. In promoting responsibility in learning, teachers should:

a. create a teaching-learning environment that enables individuals to participate responsibly in
the learning process; and

b. provide curricula that are flexible and enable learners to make meaningful choices in terms
of subject content, programme routes, approaches to assessment and modes and duration
of study.

6. The teaching and learning approach should promote learning, learning how to learn and instil in
students a commitment of lifelong learning (e.g. commitment to critical inquiry, information-
processing skills, a willingness to experiment with new ideas and practices, etc.).




4. Teaching and Learning Approach

4 |Teaching and Learning Approach 1|2

4.1 |The educational philosophy is well
articulated and communicated to all
stakeholders [1]

4.2 |Teaching and learning activities are
constructively aligned to the
achievement of the expected learning
outcomes [2, 3, 4, 5]

4.3 |Teaching and learning activities
enhance life-long learning [6]

Overall opinion
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Outcomes-Based Education

What students will know and be able to do as result of the course

I

/

The activities and experiences How students demonstrate
that support students in that they have acquired the
succeeding in the assessment desired learning outcomes
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Cognition
Knowledge

Three Domains
of Bloom's
Taxonomy

Affective:
Emotions Psychomotor RSN

Doing
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THE LEARNING PYRAMID

KNOWLEDGE RETENTION RATES

Passive
Teaching
Methods

Participatory
Teaching
Method



Teaching and

Learning
Activities
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Collaborative team
learning

Cooperative
learning

Case study
Debate
Flipped classroom

Fishbowl
discussion

Jigsaw classroom

Problem-based
learning

Concept question

10. Demonstrate
11. Laboratory

12. Online, mobile,
blended learning

13. Peer instruction

14. Project-based
learning

15. Role play
16. Simulation

17. Team teaching
18. Think-pair-share
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Lifelong

Learning

* The European Reference Framework sets
out eight key competences for lifelong
learning:

* Communication in the mother tongue;
 Communication in foreign languages;

 Mathematical competence and basic
competences in science and
technology;

* Digital competence;
* Learning to learn;
* Social and civic competences;

e Sense of initiative and
entrepreneurship;

e Cultural awareness and expression.

Source: European Commission
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21st-Century Skills

Foundational Literacies Competencies Character Qualities
How students apply core skills How students approach How students approach
to everyday tasks complex challenges their changing environment
- 7. Critical thinking/ -
1. Literacy problem-solvir?g 11. Curiosity
you've to 2. Numeracy 8. Creativity 12. Initiative
LEARN .4
‘ 'Iit(élreanC;/IC 9. Communication 13. Pe{sistence/
gri

BE

o G ey @ 10. Collaboration 14. Adaptability

5. Financial
literacy 15. Leadership

6. Cultural and :
civic literacy 16. Social and cultural

dawareness

Lifelong Learning



AUN-QA at Programme Level
(379 Version)

@ Stakeholders’ Needs

@ {Q}Programme {4/} J{g}

| Programme Structure & Teaching & Learning | . Student
Specification Content Assessment

Approach

%26} 7 8 9
~Academic Staff| ‘Sypport Staff | Student Quality & Facilities &
Quality Quality Support Infrastructure




AUN-QA at Programme Level
(37 Version)

Criterion Sub-criterion| Checklist
1. Expected Learning Outcomes 4 3
2. Programme Specification 2 3
3. Programme Structure and Content 6 3
4. Teaching and Learning Approach 6 3
5. Student Assessment 8 5
6. Academic Staff Quality 10 7
7. Support Staff Quality 5 5
8. Student Quality and Support 5 5
9. Facilities and Infrastructure 7 5
10. Quality Enhancement 6 6
11. Output 3 5
Total 62 50




5. Student Assessment

1. Assessment covers:
e New student admission
e Continuous assessment during the course of study
e Final/exit test before graduation
2. In fostering constructive alignment, a variety of assessment methods should be adopted
and be congruent with the expected learning outcomes. They should measure the
achievement of all the expected learning outcomes of the programme and its courses.
3. A range of assessment methods is used in a planned manner to serve diagnostic,
formative, and summative purposes.
4. The student assessments including timelines, methods, regulations, weight distribution,
rubrics and grading should be explicit and communicated to all concerned.
5. Standards applied in assessment schemes are explicit and consistent across the
programme.
6. Procedures and methods are applied to ensure that student assessment is valid, reliable
and fairly administered.
7. The reliability and validity of assessment methods should be documented and regularly
evaluated and new assessment methods are developed and tested.
8. Students have ready access to reasonable appeal procedures.




5. Student Assessment

Student Assessment

The student assessment is constructively aligned to
the achievement of the expected learning outcomes
[1, 2]

5.2

The student assessments including timelines,
methods, regulations, weight distribution, rubrics and
grading are explicit and communicated to students [4,
5]

5.3

Methods including assessment rubrics and marking
schemes are used to ensure validity, reliability and
fairness of student assessment [6, 7]

54

Feedback of student assessment is timely and helps to
improve learning [3]

5.5

Students have ready access to appeal procedure [8]

Overall opinion




Higher order

2IAUTELNUYDINTUTLUTU

[ 2
\umnsUsefiu
4INNOUYDIHNIINNE
P
wQr M ia dmm
@WNa T -
PDIAUTINUE

MIUTNUQIUNATNTMIL LU

mﬁﬂiwtﬁuémiﬂuuaaamﬂumaﬁ@muma @m"ﬂmmﬂ finue uarieaa§ wardidhdivnametiam,
Uﬂmammm ‘Iuﬂammwmmmm miwmmaa@mﬂmmw Bunamsduanilamun

il'swzmcﬂmmu,anwmumm ﬂﬁvkﬁ%ua“’ﬁ’iﬁﬂéﬁfﬂmm

Introduce

., csdusnuy

muqaﬂé

UL

()

52U MUT Y

w2 f

N
4

Diagnostic Formative Summative
Afady Neuun Godu
%me”v{mmg Ipwagaunty §oduun
YDISBUN DY NL'iEJ‘uL‘W aué@a anudife
sedul nunauion ﬂ'ﬁ‘WG)Ju'I'iva LGN
mitivug

8 W

yaBUH 9

4

waammamug
nsagaduly
Tofsdadewm

0 alunisusafiu

1121314
Padueioadelumtsndy onla
noglsfimeninngisuaile

= NEH'-H
ﬂsv‘lawwaamsamgﬂ@ = =
- a@naﬂuaﬁms‘lvxwLsauﬁaamﬁlmﬂam@m‘lu@vuuu

iNediamaanag
- m‘nu@mmmw'sfmﬂu'avmnwwvuuavwaau‘[@ams
L‘avugﬂmam

(74

1 4
ol

ﬂaﬂj"mﬂﬁlfﬁﬂm
m‘féﬂmu‘l@smamt@mavuaﬂi
mﬂumuuwﬂuvté‘?ﬂmﬂaumﬁﬂm
VLA DUAMIY wsu clicker
wwdemoumsiougroadn
maﬁaqu@mméﬁlmaamu
WA DI TEY
NANFIUNII0 DY
- 502049

- 3@91MININ%
- mwwawa‘lwaaﬁimm
- Ndavianuiiudle
maﬂjwumwmumawvug e &
- WU mﬂa@smmsmmaq
- auﬁnmmﬂaw'saﬁmmvmuﬂﬁﬂum

1J'awaumwéma‘lummvumu‘l@ma
- mm's'aaﬂwaaam@mﬂsimﬂwaﬂam




Assessment For
Learning
Occurs when teachers

use inferences about
student progress to
inform their teaching

for as

of

Assessment Of
Learning
Occurs when teachers
use evidence of

student learning to
make judgements on
student achievement
against goals and
standards

Assessment As
Learning
Occurs when students

reflect on and monitor
their progress to
inform their future
learning goals




Formative and Summative Assessment

e Summative assessment is
for summarize student

achievement at a
particular time.
* Formative assessment is
+ ‘ use to promote further
improvement of student
attainment (Crooks,2001)
* Summative assessment

can also be used
formatively, if it provides
feedback to the student
and lead to further
improvement.



Formative VS

Summative
Assessments

Formative
Assessment
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Assessment
Methods

L

[ERY
=

Portfolio

Expressive activities
Practical exercises
Logbook/journal
Simulation

Role plays
Assignments
Dissertation
Projects

Case study

11.

12.
13.
14.
15.
16.
17.
18.
19.

Extended response
guestion

Professional discussion
Oral presentation

Oral questions

Personal interviews
Peer assessment
Self-assessment
Exam/tests (open book)

Exam/tests (closed book)



AUN-QA at Programme Level
(379 Version)

@ Stakeholders’ Needs
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Specification Content Assessment
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AUN-QA at Programme Level
(37 Version)

Criterion Sub-criterion| Checklist
1. Expected Learning Outcomes 4 3
2. Programme Specification 2 3
3. Programme Structure and Content 6 3
4. Teaching and Learning Approach 6 3
5. Student Assessment 8 5
6. Academic Staff Quality 10 7
7. Support Staff Quality 5 5
8. Student Quality and Support 5 5
9. Facilities and Infrastructure 7 5
10. Quality Enhancement 6 6
11. Output 3 5
Total 62 50




8. Student Quality and Support

1. The student intake policy and the admission criteria to the programme are
clearly defined, communicated, published, and up-to-date.

2. The methods and criteria for the selection of students are determined and
evaluated.

3. There is an adequate monitoring system for student progress, academic
performance, and workload. Student progress, academic performance and
workload are systematically recorded and monitored, feedback to students and
corrective actions are made where necessary.

4. Academic advice, co-curricular activities, student competition, and other student
support services are available to improve learning and employability.

5. In establishing a learning environment to support the achievement of quality
student learning, the institution should provide a physical, social and
psychological environment that is conducive for education and research as well
as personal well-being.




8. Student Quality and Support

8

Student Quality and Support

8.1

The student intake policy and admission criteria
are defined, communicated, published, and up-
to-date [1]

8.2

The methods and criteria for the selection of
students are determined and evaluated [2]

8.3

There is an adequate monitoring system for
student progress, academic performance, and
workload [3]

8.4

Academic advice, co-curricular activities, student
competition, and other student support services
are available to improve learning and
employability [4]

8.5

The physical, social and psychological
environment is conducive for education and
research as well as personal well-being [5]

Overall opinion
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8. Student Quality and Support

Intake of First-Year Students (last 5 academic years)

Academic Year

Applicants

No. Applied

No. Offered

No. Admitted/Enrolled

Total Number of Students (last 5 academic years)

Academic Year

Students
1st 2nd | 3rd Year 4th >4t Year Total
Year Year Year




