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Changes in AUN-QA at

Programme Level

V3.0 V4.0
1.0 Expected Learning Outcomes 1.0 Expected Learning Outcomes

2.0 Programme Specification

2.0 Programme Structure and Content

3.0 Programme Structure and Content
4.0 Teaching and Learning Approach 3.0 Teaching and Learning Approach
5.0 Student Assessment 4.0 Student Assessment

6.0 Academic Staff Quality 5.0 Academic Staff

7.0 Support Staff Quality
8.0 Student Quality and Support

6.0 Student Support Services

9.0 Facilities and Infrastructure 7.0 Facilities and Infrastructure
10.0 Quality Enhancement Integrated into the other criteria
11.0 Output 8.0 Output and Outcomes

Source: Anuwong, K. (2021) @



Changes in AUN-QA at

Programme Level

Stakeholder Neads

Programme Teaching & Learnin
F'mﬂ.r"m'.““ Sfructure & Ap?:umach . Student
+1 Specification Content Assessment

Academic Staff| Support Staff | Student Quality & Facilities& |,
Quality Quality Support Infrastructure

Expected
Leamning
Ciutcomes

Quality Enhancement

Output

AUN-QA Assessment Model at the Programme Level (Version 3.0) %lj




Changes in AUN-QA at

Programme Level

{{I\:} Stakeholder Needs

1
J L J L l_/\_l%
2 3
_— Fmﬂfﬂmﬂé‘vj Teaching andﬁ—v—‘ Student ﬁ_é_l_'_
@ | Structure and Content | Learning Approach Assessment
Learning | | | Academic Student Support Facilities and .
Outcomes| Staff {/\‘5 Services Infrastruciure
2 {6} 77
— Cutput and -
QCutcomes

o
AUN-QA Assessment Model at the Programme Level (Version 4.0) %lj




Changes in AUN-QA at

Programme Level

Programme Resources Results
1.0 Expected Learning
Outcomes 5.0 Academic Staff 8.0 QOutput and
2.0 Programme Structure and | 6.0 Student Support Outcomes
Content Services
3.0 Teaching and Learning 7.0 Facilities and
Approach Infrastructure

4.0 Student Assessment

AUN-QA Assessment at Programme Level Version 4.0 Criteria Grouping

o’



Changes in AUN-QA at

Programme Level

Addendum

 The addendum is prepared to serve as a supplement to the
"Guide to AUN-QA Assessment at Programme Level Version 4.0°
that provides additional notes and interpretations for
assessment of the research component for the postgraduate
programmes.

* In addition, it may also be used for assessment of programmes
where the research component is dominant or is not given any
credit rating or credit hour to represent its learning loads.

* Similar to the requirements for all criteria in the guide, the
addendum can also be referred to and read together when

writing the self-assessment report of such programmes.

o’



Changes in AUN-QA at

Programme Level

Addendum

* In general, postgraduate programmes are programmes that
require an undergraduate degree or equivalent to be considered
for entry which leads to qualifications such as a postgraduate
diploma, a master's degree or a doctoral degree. Postgraduate
degrees are taken for a number of reasons, such as to move into
academia and research, to have certain in-depth specialisation or
to change track entirely.



AUN-QA at

Programme Level

View of Quality System | Integrated & Systemic Standalone & Ad-hoc
Focus Improvement Compliance
Feedback Formative Summative

Improvement Objective | Continuous & Contextualisation | Static & Standardisation

Reference Framework & Non-Prescriptive | Standards &
Prescriptive

Assessors Skilled Peers Technical Experts

Assessment Climate Mutual Respect & Trust Fearful and Suspicious

Motivation for Intrinsic Extrinsic

Assessment

Methodology Assessment or Evaluation Audit

Adapted from source: “Principles-based accreditation: the way forward?” by Lindsay H Heywood



AUN-QA at

Programme Level

e Outcome-based Education

* An educational philosophy organized around
several basic beliefs and principles.

« Starting with the belief that all students can learn
and succeed

* Organizing from a focus on exit level outcomes
and designhed downwards to the unit Levels.

* It focuses teaching & learning strategies on clearly
defined learning outcomes.

RV



AUN-QA at

Programme Level

» Key concepts and Principles of OBE
* Focus on learning outcomes
* Backwards curriculum design
* Create learning opportunities

» Constructive alignment (assessment — learning
activities — learning outcomes)
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AUN-QA at

Programme Level

 PDCA Approach

* Continual Quality Improvement
* Good/Best Practices

67 ¢
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AUN-QA at

Programme Level

* Focusing at stakeholder’s needs
« Especially external stakeholders

Govt. Employers
Bodies proy
Students/
Graduates
\ 7
{ University > ea
) AN




AUN-QA at

Programme Level

Rating Scale

Rating

Description

1

Absolutely Inadequate

The QA practice to fulfil the criterion is not
implemented. There are no plans, documents,
evidences or results available. Immediate
improvement must be made.

Inadequate and Improvement is Necessary

The QA practice to fulfil the criterion is still at its
planning stage or is inadequate where
improvement is necessary. There is little
document or evidence available. Performance of
the QA practice shows little or poor results.




AUN-QA at

Programme Level

Rating Scale

Rating

Description

3

Inadequate but Minor Improvement Will Make It
Adequate

The QA practice to fulfil the criterion is defined
and implemented but minor improvement is
needed to fully meet them. Documents are
available but no clear evidence to support that
they have been fully used. Performance of the QA
practice shows inconsistent or some results.

Adequate as Expected

The QA practice to fulfil the criterion is adequate
and evidences support that it has been fully
implemented. Performance of the QA practice
shows consistent results as expected.




AUN-QA at

Programme Level

Rating Scale

Rating Description

5 Better Than Adequate
The QA practice to fulfil the criterion is better
than adequate. Evidences support that it has been
efficiently implemented. Performance of the QA
practice shows good results and positive
improvement trend.

6 Example of Best Practices

The QA practice to fulfil the criterion is
considered to be example of best practices in the
field. Evidences support that it has been
effectively implemented. Performance of QA
practice shows very good results and positive
improvement trend.




AUN-QA at

Programme Level

Rating Scale

Rating

Description

7

Excellent (Example of World-class or Leading
Practices)

The QA practice to fulfil the criterion is
considered to be excellent or example of world-
class practices in the field. Evidences support
that it has been innovatively implemented.
Performance of the QA practice shows excellent
results and outstanding improvement trends.




AUN-QA at Programme Level 4.0

Criterion Requirements
1. Expected Learning Outcomes 5
2. Programme Structure and Content 7
3. Teaching and Learning Approach 6
4. Student Assessment 7
5. Academic Staff 8
6. Student Support Services 6
7. Facilities and Infrastructure 9
8. Output and Outcomes 5
Total 53

o
Requirements = Sub-criteria + Checklist items %lj



AUN-QA at Programme Level 4.0

Criterion 1 - Expected Learning Outcomes

Requirements

1.1 The programme to show that the expected learning outcomes? are appropriately
formulated in accordance with an established learning taxonomy, are aligned to
the vision and mission of the university, and are known to all stakeholders.

1.2 The programme to show that the expected learning outcomes for all courses are
appropriately formulated and are aligned to the expected learning outcomes of
the programme.

1.3 The programme to show that the expected learning outcomes?® consist of both
generic outcomes (related to written and oral communication, problem-solving,
information technology, teambuilding skills, etc.) and subject specific outcomes
(related to knowledge and skills of the study discipline).

1.4 The programme to show that the requirements of the stakeholders, especially the
external stakeholders, are gathered, and that these are reflected in the expected
learning outcomes.

1.5 The programme to show that the expected learning Du1cnmes| are achieved by the
students by the time they graduateb.




AUN-QA at Programme Level 4.0

Criterion 1 - Expected Learning Outcomes
Addendum

a Formulation of the “expected learning outcomes” shall consider the national,
regional and global points of reference of a postgraduate programme. As
such, elements related to original research, novelty, emerging theories and
practice in solving real-world problems, etc., in the graduate profile should
be assessed and benchmarked.

b The phrase “achieved by the students by the time they graduate” may
include student’s contribution after graduation in applying their doctorate-
level and other employability skills, that may be triangulated with the

referred qualification descriptors and/or the requirements of stakeholders
for the degree.




AUN-QA at Programme Level 4.0

Criterion 1 - Expected Learning Outcomes
Addendum

a Formulation of the “expected learning outcomes” shall consider the national,
regional and global points of reference of a postgraduate programme. As
such, elements related to original research, novelty, emerging theories and
practice in solving real-world problems, etc., in the graduate profile should
be assessed and benchmarked.

b The phrase “achieved by the students by the time they graduate” may
include student’s contribution after graduation in applying their doctorate-
level and other employability skills, that may be triangulated with the

referred qualification descriptors and/or the requirements of stakeholders
for the degree.




AUN-QA at Programme Level 4.0
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Expected Learning Outcomes

(Systematic Views)
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Categories of Learning Outcomes

* Specific outcomes:

 The outcomes that relate to the subject discipline
and the knowledge, skills and/or competencies
particular to the discipline.

 Generic outcomes (transferable skills):

 The outcomes that relate to any and all disciplines
e.g. written, presentation, problem-solving,
information technology and team working skills,
etc.

o’



Syntax of ELO Statement

Upon completion of the programme, the

student will be able to:
« Action verb (Bloom’'s Taxonomy) + Ob jects +
Modification (T&L / Assessment)

Example

* Apply + Modern Biology + especially related to
molecular biology and nano-biology

* Relate + Applied Statistics + concept to analyse the
real-world data

o’



AUN-QA at Programme Level 4.0
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AUN-QA at Programme Level 4.0

| Domain ]
£
Cognitive Affective Psycho-Motor

A A A

| Create |\ /Characterizing\

by Values '
/ Evaluate \ y /Naturalizatinn \

Analyze \ / EEI‘TEESEE?:&Q \ / Articulation \
Apply \ / Valuing \ / Precision \
/ Understand \ / Responding \ / Manipulation \

/ Remember \ / Receiving \ / Imitation \

(Anderson & Kratwohl, 2004) (Kratwohl, Bloom & Masia, 1964) (Dave, 1975)




Bloom's Taxonomy (Cognitive Domain)

6 Cognitive Levels

Levels

Action Verbs

Creation

Put elements together to form a coherent or
functional whole; reorganise elements into a new
pattern or structure

Generating, Planning,
Producing, Creating,
Designing, Composing

Break material into its constituent parts and
determine how the parts relate to one another and
to an overall structure or purpose

Evaluation Checking, Critiquing
Make judgments based on criteria and standards
Analysis Differentiating,

Organizing, Attributing

Applying
Carry out or use a procedure in a given situation

Executing, Implementing

Understanding
Construct meaning from instructional messages,
including oral, written, and graphic communication

Interpreting,
Exemplifying, Classifying,
Summarizing, Inferring,
Comparing, Explaining

Remembering

Retrieve relevant knowledge from long-term
memoryv

Recognizing
Recalling




Bloom's Taxonomy (Affective Domain)

5 Affective Levels

Levels

Action Verbs

Characterization

All behavior displayed is consistent with one’s value
system. Values are integrated into a pervasive
philosophy that never allows expressions that are
out of character with those values.

Displaying, Exhibiting,
Avoiding

Organization
Commitment to a set of values.

Balancing, Selecting,
Comparing

Valuing

Display behavior consistent with a single belief or
attitude in situations where one is neither forced or
asked to comply.

Acting, Arguing,
Convincing, Debating

Responding
One is required to comply with given expectations
by attending or reacting to certain stimuli.

Applauding, Following,
Participating, Complying

Receiving

One is expect to be aware of or to passively attend
to certain stimuli or phenomena. Simply listening
and being attentive are the expectations.

Attending, Listening,
Being aware




Bloom's Taxonomy (Psychomotor Domain)

5 Psychomotor Levels

Levels Action Verbs

Naturalization Automating, Naturalizing
High Level of proficiency is necessary. The behavior

is performed with the least expenditure of energy,
becomes routine, automatic, and spontaneous.

Articulation Coordinating, Integrating,

Requires the display of coordination of a series of Timing
related acts by establishing the appropriate
sequence and performing the acts accurately, with
control as well as with speed and timing.

Precision Controlling
Requires performance of some action independent

of either written instructions or a visual model.

Manipulation Repeating, Aligning

Performance of an action with written or verbal
directions but without a visual model or direct
observation.

Imitation Following
The learner observes and then imitates an action.




Achievement of PLOs

* It is important that the data for the table are
provided by the students.

* This gives a more reliable measure of PLO
achievement. It makes less sense for the data
to be provided by the programme
administrators or the academic staff since
these stakeholders would have a vested
interest in seeing good achievement of the
learning outcomes.

* Alternatively, the data can be provided by
alumni and employers within 6-24 months Q_-',U°
after graduation.



Achievement of LO

Programme Learning 2504 50% 75% 100%
Cutcome
PLO1 X X
PLO2 X
PLO3 X X X
PLO4 X
PLOS X X X

Example: Achievements of learning outcomes




Course Design

Pre-requisites: Credit Units:

Course Description

Course Learning CLOs PLO1 PLO2 PLO3
Qutcomes —
cLO1 C A
o)
-
CLO2 =
=
LLOs CLol < CLO2 CLO3
)
LLO1 O
+
LLO2 g Y

Week Unit 1:

1 CLO LLOs Topics Assessments Learning Resources
Activities

Horizontal Allgnment




Measuring ELOs

Programme Learning Outcomes (PLOs)

Course Assessment Plan c‘:‘(‘:’)s‘*
Assessment CLO1 CLO2 CLO3 CLO4 CLO5 PLO1 PLO2 PLO3 PLO4 PLOS PLO6 PLO7
Component CLO1 o o o
Class Participation Participation i o i
(Rubric) cLoz 65% 65%
Class Test McQ Essay Essay CIOS
(Individual) 1-10 Ql-2 a3 70% 70%
Group Project Research Research
P Rubric Rubric e e i =H
Final Examination | Written | Written | Written | Written cLos s0% | so% S0%
Test Test Test Test
Q1-2 Q3-s Q6-8 Q9-10 Average 75% 75% 62% 64% 75% 65% 64%
Assessment clo1 cLo2 CLO3 CLo4 CLOS Course Programme Learning Outcomes (PLOS)
Component © PO1 PO2 PO3 PO4 POS5 PO6 PO7
Class Participation 80% CLO1
(10%) v v v
Class Test 60% 50% 70% CLOZ2
(Individual) (20%) e 7
Group Project (20%) 50% 80% CLO3 P P
Final Examination 80% 70% 70% 60% CLO4
Overall (Wt. Avg) 70% 65% 70% 58% 80% CLO5 P P P




Measuring ELOs (Sub jective)

Table 9: ECE 4899 Average Scores for ABET Outcomes

Subjective Measures 07-2008 2008-2009 2009-2010
Outcome Source N Score N Score N Score N Score JAv Score
ﬁ: ;:;:i,if:}r fo design Questions 6 & 12
experiments as well as g:!if;iiiffejgx” 6 90.3% 11 86.4% 12 90.1% 9 78.%3 ] 86.3%
to analyze and interpretf=
(student & faculty
data : -
(c) an ability to design
a system, component or
[process to meet desired
s I SUSIE oo 5 .14
economic, g’:!iiiffpj‘w 6 | 958% | 11 | 87.1% | 12 |881% | 9 [85.0%] 89.0%
environmental, social, |~ ronnar
. ) (student & faculty)
\political, ethical, health : -
and safety,
manufacturability, and
sustainability
(d) an ability to géf;g}?rg on ECE
function on multi- O&esrft;;.'fmh'e 6 97.2% 11 87.9% 12 86.0% 9 88.8% [ 89.9%
disciplinary teams (student & faculty)
(g) an ability to Questions 1,2,& 3
f}?},’;’(’zfl’fj““’ ¢ o’b‘i Si_jﬁi i i‘j‘” 6 | 91.7% | 11 | 849% | 12 |870% | 9 [828%] 86.6%
) ) (.s'.f;denr & faculty)

Source: ABET Self-Study Report for the Bachelor of Science in Computer Engineering at University of Colorado




Measuring ELOs (Sub jective)

LEARNING OUTCOMES

The following learning outcomes for the workshop have been achieved.

9.

10.

Describe the characteristics of Education 4.0

Apply OBE approach in designing study

et = M AL

Select appropriate strategies to engage
stakeholders in curriculum design

Design integrated curriculum to promote
collaborative research

Apply the principle of constructive alignment to
align stakeholders’ needs, curriculum, learning
outcomes, teaching and learning, and student
assessment

Apply revised Bloom'’s Taxonomy in writing
learning outcomes

Select appropriate instructional and assessment
methods to achieve learning outcomes

Design student assessment rubrics and marking
schemes to achieve learning outcomes

Evaluate the OBE curriculum for quality
enhancement

Apply change management in implementing OBE

| Strongly
Disagree

1

-

2 3
2 3
2 3
2 3
&N
2 \663
)
2 3
2 3
2 3
2 3

iy

Strongly |
Agree

7



AUN-QA at Programme Level 4.0

Criterion 2 - Programme Structure and Content

Requirements

2.1 The specifications of the programme and all its courses® are shown to be
comprehensive, up-to-date, and made available and communicated to all
stakeholders.

2.2 The design of the curriculum is shown to be constructively aligned? with achieving the
expected learning outcomes.

2.3 The design of the curriculum is shown to include feedback from stakeholders,
especially external stakeholders.

2.4 The contribution made by each course® in achieving the expected learning outcomes
is shown to be clear.

2.5 The curriculum to show that all its coursest are logically structured, properly
sequenced (progression from basic to intermediate to specialised courses), and are
integrated.

2.6 The curriculum to have option(s) for students to pursue major and/or minor
specialisations.

2.7 The programme to show that its curriculum is reviewed periodically following an
established procedure and that it remains up-to-date and relevant to industry.




AUN-QA at Programme Level 4.0

Criterion 2 - Programme Structure and Content
Addendum

¢ In the context of planning and delivering the programme research component
that is aligned to the expected learning outcomes, the term “course” or
“‘courses” should be referred to programme activities or/and assessment
tasks related to monitoring progression and reviewing academic
performance of a postgraduate student.

d Consequently, the term “constructive alignment” for the programme research
component could be shown or demonstrated by mapping between the
expected learning outcomes of the programme with activities or/and

assessment tasks related to progress and performance reviews of a
doctorate candidate/student.




AUN-QA at Programme Level 4.0

The information in the programme specifications
include the below:
* Awarding body/institution

« Teaching institution (if different)

* Details of accreditation by professional or statutory bodies PZO

* Name of the final award

* Programme title

* Expected learning outcomes of the programme
* Admission criteria or requirements

 Relevant benchmark reports, external and internal reference points, that may
be used

* to provide information on programme learning outcomes
@
* Programme structure and requirements including levels, courses, cred%&

* The date of writing the programme specifications.



AUN-QA at Programme Level 4.0

The information to be included in the courses
specifications include the below:

* Course title
 Course requirements such as pre-requisites, credits, etc

 Expected learning outcomes of the course in terms of knowledge, skills, and
attitude

 Teaching, learning, and assessment methods that enable the expected
learning outcomes to be achieved

* Course description, outline, or syllabus PZO

* Details of student assessment

« Date on which the course specification was written or revised.

o’



Curriculum Diagram
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Business Technology Management (BTM) Curriculum
Program Entry Date: September 2020 or later | Effective Date September 2021
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Source: Bachelor of Science/Master in Applied Mathematics with Specialization in Mathematical Finance Ateneo de Manila University



Category

Language

Literature

Culture

Art

History

Department of Russian Language and Literature

General
Major

1stsemester 2 semester 2nd semester 15t semester 2"d semester

Hauanbubrii
YPOBEHb
PYCCKOro

mbika 1, 11

Practice in
Elementary
Russian
L

Elementary
Russian
Conversation
1,1l

Russian
Literature and
Film

Understanding of
Russian History

Russian Human
Geography

Understanding
of Russian Art

Understanding
Russian
Linguistics |

Intermediate
Russian
I, 1

Practice in
Intermediate
Russian
L

Intermediate
Russian
Conversation
1L

Understanding
Russian
Linguistics Il

Russian
Literature and
Science

Russian
Literature and
Saciety in the
19th Century

Russian
Literature and
Society in the
20th Centu

Russian Area
Reading 1
Russian Area
Reading 2

Russian Folklore

Study of Russian

Cities

Russian
Paintings and
Architecture

Practical
Russian |

Practical
Russian Il

Practical
Russian
Conversation
1,

Language
and World of
the Russians

Old Russian
Literature

The Study of
Russian Literary
Works

Seminar on
Russian
Literature Ideas

Post-Soviet
Literature and
Saciety

Seminar on
Russian Culture

Seminar on
Russian Culture
and Art

The World of
Russian Folklore

Seminar on
Russian Authors
Translation of
Russian Culture
Texts 1




Course Design

Pre-requisites: Credit Units:

Course Description

Course Learning CLOs PLO1 PLO2 PLO3
Qutcomes —
cLO1 C A
o)
-
CLO2 =
=
LLOs CLol < CLO2 CLO3
)
LLO1 O
+
LLO2 g Y

Week Unit 1:

1 CLO LLOs Topics Assessments Learning Resources
Activities

Horizontal Allgnment




ELO and Course Alignments

Course Credit Programme Learning Outcomes
Course Name
Number lect [ Lab [ Cln | 11 |12 [ 21 | 2231|3233 |41 |42 |a3]|aa|as |51 52|56 | 7] 8|0
General Education Courses

xooxxx | Social Sciences Course 3 ® ® o o o [ ] o o L] o
00000¢ | Humanities Course 3 ® o [ ] o ® O o O o ]
o000k | Mathemalics and Sciences Course 3 ® @ [ ] [ ] o © o © o [ ]
%0000 | Interdisciplinary Course 3 [ ] [ ] o ) e o o O o L

Tolal Credits 12

Free Electives

x0000x | Any Course (in total of) 6 Depend on the course

Total Credits 6

Foreign Language Courses
5500111 | Experiential English 1 2 1 ® ® o o e o e 6 o o
5500112 | Experiential English 2 2 1 o o ® ® e o o O o o
5500212 | English for Dental Professions 1 2 1 [ ] [ ] [ ] o o ©o o O o o
5500213 | English for Dental Professions 2 2 1 o ® o [ ] o O ® o o o
Total of Each Type 8 4
Total Credits 12
Special General Education Courses
3200102 | Bioethics 1 [ [ ® O )| O [ ] ® ® O O|]0 |0
3200103 | Computer Application in Profession 1 ® ® ® O (@) ] [ ] (@) ® ®
3200108 | Biostatistics 2 OO0 | 0O ® OO o O O | O
3200601 | Health Organization Administration 2 () [ ] ® OO O ®@ O O
Total of Each Type 4 2
Total Credits 6

Source: Doctor of Dental Surgery Programme, Chulalongkorn University



AUN-QA at Programme Level 4.0

Criterion 3 - Teaching and Learning Approach

Requirements

3.1 The educational philosophy is shown to be articulated and communicated to all
stakeholders. It is also shown to be reflected in the teaching and learning activities®.

3.2 The teaching and learning activities® are shown to allow students to participate
responsibly in the learning process.

3.3 The teaching and learning activities® are shown to involve active learning by the
students.

3.4 The teaching and learning activities® are shown to promote learning, learning how to
learn, and instilling in students a commitment for life-long learning (e.g., commitment
to critical inquiry, information-processing skills, and a willingness to experiment with
new ideas and practices).

3.5 The teaching and learning activities® are shown to inculcate in students, new ideas,
creative thought, innovation, and an entrepreneurial mindset.

3.6 The teaching and learning processes are shown to be continuously improved to
ensure their relevance to the needs of industry and are aligned to the expected
learning outcomes.




AUN-QA at Programme Level 4.0

Criterion 3 - Teaching and Learning Approach
Addendum

e The term “teaching and learning activities” for the programme research
component may include discussion and consultation with the supervisors as
well as programme activities and assessment tasks that are related to
progress monitoring and performance reviews of a postgraduate student.




Responsible Participation

In promoting responsibility in learning,
lecturers should:

* Create a teaching-learning environment that
enables individuals to participate responsibly
in the learning process.

* Provide curricula that are flexible and enable
learners to make meaningful choices in terms
of sub ject content, programme routes,
approaches to assessment, and modes and
duration of study.

o’



Responsible Participation

Pre-requisites: Credit Units:
Course Description
Course Learning CLOs PLO1 PLO2 PLO3
Outcomes —
CLO1 C A
[}
CLO2 g
=L
LLOs CLO1 E CLO2 CLO3
<0
LLO1 k]
1—0
LLO2 2 Y
Week Unit 1:
1 CLO LLOs Topics Assessments J’ Learnlng Resources
\ Activities 4
< Horizontal Alignment = =-- R




Education Philosophy - PSU

« USBEUINISANUN
- dunNISANUILE=UDONSSUNISISYUS
e https://eila.psu.ac.th/curriculum/edudata/

UayanISAnY

» USBEY1NISIANISAN

» J0anualUKIdINYIagavUaIuASUNS

» s:uullaznalnn1sdnNsSISuUN1ISaaU

» AS:UIUN1SYONISISEUNISdau (Flow Chart)




Education Philosophy - PSU

= ar = 4 i u"; J" ar 5F o Ll
uwinendeasramaiuni nesluamnlsnensiannald lnefiaauisual
AauAksnEuissiluvinedendnvaaneld imniisdatnda 398 UInTIvInsuas
iy pdaUiausssy msdamsnyesamingrdsdujaduiinisiauaudialiiludias

L5 ol

wanvedry  wazBanuwnvnansdamsAnweeanangaiudGeuluaudnans

UirnisAnwizeaumiine dsatvatuaiuni Judunisianisdnwiany
wvnaRRNsToN (Progressivism) AsnsiiaungGoulunndiu tielimdouiiavaglu
&yldegnafiauay waruiudlddnivanunsafiudeuly lnslénszuaunisdanis
FeudiuaiasdielunsimugFoulasligiiouduaudnatsvaanisdous wasiaun
NANuRBINsYRNiou Hunssunsuidamuasdusiiienues nsEvIunsides
asflaufjiamslunasuontiosSeu faashlugnmsdeuiidity weanuundaiinisiau
Aemsildsuslas msiSeuiTililévgregifissndluuminendeurzduiiulunaendin

mMsdnmMIAnyYawminededauuinisissuinaendinie

w s T . ar a0 ow oo
MMaNNsANaIIgn1sIansnuniidatiunaans (Outcome Based
Education) Ingn1sfaumdngas nssuiun1sdansiieus numiinerdedainaiunsn
Aauauamann1sinanld As MmdanmsSaus Mldnanssuvien1sUfua (Active learning)
fivanvany lasavwizanslédgwndugwlunisGeul (Problem-based Leaming) n15ld
Tassamulugiu (Project-based  Learning) uazn1siieuilasnisuinisdenay (Service °
o = o wrcy o =
Learning) wazdansrivudsiurataufanssususnvvun “valddevsslavnivauiou
o - - . = =
ayweiufeivie” Wuwnmdunmsduiuns



Active Learning

* Active learning is a process that has student
learning at its centre. Active learning focuses
on how students learn, not just on what they
learn. Students are encouraged to 'think hard’,
rather than passively receive information from
the lecturer.



Active Learning

* Active learning refers to a broad range of teaching
strategies which engage students as active
participants in their learning during class time with
their teacher.

» Typically, these strategies involve some amount of
students working together during class, but may also
involve individual work and/or reflection.

* These teaching approaches range from short, simple
activities like journal writing, problem solving and
paired discussions, to longer, involved activities or
pedagogical frameworks like case studies, role plays,
and structured team-based learning.

P.23 AU*




Active Learning

Active Learning Strategies

Experiential Learning Complex
(site visits) Forum Theater
Jigsaw Discussion . .
Inquiry Learning
Role playing
Interactive Lect Active Review Sessions
nieractive Lecture (Games or Simulations)
Case Studies Hands-on Technology
Groups Evaluations Brainstorming
Peer Review
Informal Groups fiad Groups
Large Group Discussio Think-Pair-Share
Writing
(Minute Paper) Self-assessment
Simple Pause for reflection
)
This is a spectrum of some active learning activities arranged by complexity and classroom time commitment. @

Prepared by Chris O'Neal and Tershia Pinder-Grover, Center for Research on Learning and Teaching, University of Michigan



Active Learning

* Active learning refers to a broad range of teaching
strategies which engage students as active
participants in their learning during class time with
their teacher.

» Typically, these strategies involve some amount of
students working together during class, but may also
involve individual work and/or reflection.

* These teaching approaches range from short, simple
activities like journal writing, problem solving and
paired discussions, to longer, involved activities or
pedagogical frameworks like case studies, role plays,
and structured team-based learning.

P.23 AU*




Life-long Learning

* The abi
e The abi

e The abi

ity to discover knowledge for oneself.
lity to retain knowledge long term

ity to perceive relations between old

and new knowledge.

* The ability to create new knowledge.

* The ability to apply one’'s knowledge to solve
problems.

* The ability to communicate one’'s knowledge

to others.

* An eagerness to know more. P.24 p5l1°



Dictionary

Search for a word Q

o in-still
fin"stil/

verb

1. gradually but firmly establish (an idea or attitude, especially a desirable one) in a person's mind.

"how do we instill a sense of rightness in today's youth?"

Similar:  inculcate implant fix ingrain infuse impress imprint v

2. put (a subs

shewasi Dictionary

Similar: =

Search for a word

¥ In-cul-cate
fin'kalll{ét: inkal kat/
verh

instill (an attitude, idea, or habit) by persistent instruction.
"the failures of the churches to inculcate a sense of moral responsibility”

Similar: | instil implant fix ingrain infuse impress imprint

- teach (someone) an attitude, idea, or habit by persistent instruction.
"they will try to inculcate you with a respect for culture”

introduce



Entrepreneurial Mindset

Commitment
&
Determination

Ambiguity
&
Uncertainty

Courage

Motivation
to excel

Opportunity
obsession

Self-reliance
&

Adaptability

Tolerance of

risk Leadership

Source: Green, D. What is Quality in Higher Education? Concepts, Policy and Practice 1994



AUN-QA at Programme Level 4.0

Criterion 4 - Student Assessment

Requirements

4.1 A variety of assessment methods’ are shown to be used and are shown to be
constructively aligned to achieving the expected learning outcomes and the teaching
and learning objectives.

4.2 The assessment and assessment-appeal policies are shown to be explicit, communicated
to students, and applied consistently.

4.3 The assessment standards and procedures for student progression and degree
completion, are shown to be explicit, communicated to students, and applied
consistently.

4.4 The assessment methods’ are shown to include rubrics, marking schemes, timelines,
and regulations, and these are shown to ensure validity, reliability, and fairness in
assessment.

4.5 The assessment methods’ are shown to measure the achievement of the expected
learning outcomes of the programme and its courses.

4.6 Feedback of student assessment is shown to be provided in a timely manner.

4.7 The student assessment and its processes are shown to be continuously reviewed and
improved to ensure their relevance to the needs of industry and alignment to the
expected learning outcomes.




AUN-QA at Programme Level 4.0

Criterion 4 - Student Assessment
Addendum

f The term “assessment methods” for the programme research component
may include semester-based and/or annual progress monitoring and reviews
of student’'s academic performance, as well as the final assessment of the
thesis or dissertation leading to award of the postgraduate degree. The final
assessment of the thesis or dissertation may also be referred to as viva-voce
or thesis/dissertation defence.




Student Assessments

* Measuring learning outcomes at each level
* PLO, YLO,CLO, LLO

* Constructive alignment

 Standardization (assessment standard /
common rubrics & marking schemes)

e Criterion-referenced 99lntun €< OBE

* Preferring formative assessment to
summative assessment

* Validity / Reliability / Fairness



4 N

QOutcomes

K Teaching & Learning \

Educational Philosophy

R 2

Instructional Methods

R 2

Learning Environment

N 4

& Resources

Expected
Learning Validity, Reliability & Fairness ASSGSSm‘e'?t Methods

/Student Assessment\

Diagnostic, Formative &
Summative

: 2

Assessment Criteria
¥

Grading, Feedback &

\ Appeal /
ducation Quality Internatioral
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Scoring rubrics

e Not for all assessments

e Rubrics are suitable for soft skills
(presentation etc.) and attitude.

« Answering questions doUUaLldgu -> marking
schemes



Scoring rubrics

PRESENTATION

LEVEL 4
Exceptional
Knowledge / Understanding
Demonstrates an thorough
understanding of the topic understanding
Inquiry / Thinking
Dewvelops and supports an thorough
original idea or opinion about development
the topic and support
Communication

Addresses audience and high degree of

speaks clearly with fluency, fluency,
structure, and purpose structure, and

purpose
Application
Exercises rhetorical skills high degree of
such as emphasis, timing, skill
pacing, reasoning, and
questioning

9 -

Overall Grade: = 56 p

16

LEVEL3
Effective

considfrable
u standing

considerable
development
and support

considerable
skill

LEVEL 2
Acceptable

moderate
understanding

moderate
fluency,
structure, and

purpose

moderate skill

LEVEL 1
Developing

emerging
understanding

emerging
sense of
development
and support

emerging
fluency and
sense of
structure and

purpose,

e mng skill



Scoring rubrics

Brwl:j;asjr in Bul Aml:jhc. Ru\)ric.

Beginning Developing Accomplished BExemplary
1 2 3 4
Maost food is colder | Some food is colder | All food is at the All food is perfactly
or warmer than it or warmer than it correct temperature, | cooked and seasoned
should be, is under- | should be, is under- adaquately seasoned, | to the eater's
Food or over-seasoned, or | or over-seasoned, or | and cooked to the preference.
is under- ar i under- or eater's preference. Additional
overcooked. overcooked. condiments are
offered.
Maore than one item | Tray, napkin or Food is served on 2 Food is served on 2
(tray, napkin, or silverware may be clean tray, with clean tray, with
i silverware) are dirty | dirty or missing. napkin and napkin and
R missing. silverware. Some silverware. Several
decorative additions | decorative touches
may be present. are added.
Waka-up is abrupt, Wake-up is Recipient is woken Recipient is woken
little to no help with | somewhat abrupt, gently, assisted in gently and lavingly,
seating, and the recipient may seat adjustment, and | assisted until seating
recipient is rushed struggle with seat given reasanable is just right, and given
Comfort and crowded during | adjustment, or there | time and space to abundant time and
the meal. may be some rushing | eat. space to eat.
or crowding during
eating.




Marking schemes

Chemistry Marking scheme
Delhi - 2016
Set —56/1/3/D

Q.No | VALUE POINTS MARKS
1 Ferromagnetism 1
2 CH;CH,CH(CDCHs; ; secondary halide/ 27 carbocation is more Y, V4
stable
3 NH; 1
4 Like Charged particles cause repulsion/ Brownian motion/ solvation | 1
5 2.4.6-Tribromoaniline /2.4,6-Tribromobenzenamine 1
6 (i) [Cr(H,0)sCIICl2.H,0 1
(ii) pentaagquachloridoChromium(lll) chloride monohydrate (or | 1
chloride hydrate)
(no deduction for not writing hydrate)
7 (i) Mercury cell Y
(ii) Fuel cell Y
(iii) Lead storage battery Y
(iv)Dry cell Y
8 A-Na,CrQ, e
B-Na,Cr,0O; e
C-K5Cr,07 e
Use- strong oxidising agent / as a primary standard in Va
volumetric analysis
OR
8 8MNnO,~ + 35;0:" + H;0 ——> 8MnO; + 6S0O,” + 20H" 1
Cr,0;" +14H +3Sn* »>2Cr* +3Sn* +7H,0 1




Marking schemes

/171 (1/1/22 |1/1/3 SUGGESTED VALUE POINTS (DELHI-2017)
SECTION A: READING
COMPREHENSION PASSAGE
NOTE: No mark(s) should be deducted for mistakes in usage and
1 | 1 | grammar, spelling, or word limit. Full marks may be awarded if a 12 marks
student has been able to identify the core ideas, If a student literally
lifts a portion of the given passage as an answer to a question. no
mark(s) to be deducted for this as long as it is relevant.
(a) (a) (a) | (11) no one stared at him 1 mark
(b)y | () | (b) | (1) Heaven Lake / (i1) Mount Bogda 1 mark
(c) (c) (¢) | (iv) there were thick quilts on the bed 1 mark
(d) (d) (d) | (i)a shining prism 1 mark
bumpy nide; man eating overpoweringly smelly goat’s cheese:
: - ? A +=1 mark
) | © | (&) Jaaking windows (any two) % +%=1 mark
~green ground’ es dark with pines/ cattle/ clear steam. mos:
0 (0 ) gl.ee.n ground’ slopes dark with pines/ cattle/ clear steam. moss s
covered stones
= - he wished he had brought something warmer than a pair of shorts/ g
@) (2) (&) the narrator did not carry warm clothes L mark
() w | @ [ kababs cooked on skewers over charcoal braziers. were ki
o, particularly good / highly spiced / well done
(1) (i) (1) |- several sizes too large but more than comfortable 1 mark
(1) (i) (j) |- because people often drowned there 1 mark
/ : | 1) vendors 1 mark
&) ®) ®) 11) exaggerated 1 mark




Summative vs Formative Assessments

SUMMATIVE

EXAMPLES: EXAMPLES:
Students self-assess ‘High stakes’ graded end
and receive a grade for or mid semester exam,
TeaCher this judgement. project, essay.
is responsible, Students and staff Assessment GPA grade/degree !
is decision-maker both grade the work OF classification. ngh Stakes
[summative
A co-assessment). Leaming A
‘Low stakes’ graded
] in-class participation;
Students self-rgv:ew MCQs online primarily
and/or peer review for feedback purposes.
to make a judgment
[critical evaluation)
of their work.
Assessment Assessment Written/oral feedback to
AS FO R students; Staff-student
Students judge their dialogue; Feed-forward
work based on holistic Learning Learning (actions to improve);
or analytic criteria, Early feedback to staff
or by comparing To self-regulate and To give feedback on to improve teaching.
exemplars. critically evaluate learning and teaching
Student Students collaborate Low Stakes

is responsible,
is decision-maker

and Feedback in Irish Higher Education," in teachingandlearning.ie, Published March 30, 2017, Last Accessed April 4,

to develop their own
shared assessment
criteria.

FORMATIVE

Source: National Forum for the Enhancement of Teaching and Learning in Higher Education, "Expanding our Understanding of Assessment

Students request
feedback based on their
self-monitoring.

2021, https://www.teachingandlearning.ie/publication/expanding-our-understanding-of-assessment-and-feedback-in-irish-higher-education/.




Types of Assessments

CD « MCQs

 Short Answer Test
 Essay
 Performance Test
 Written Test

* Fieldwork/Practicum
* Projects

Laboratory Test
Thesis
Presentation
Portfolios

Case Studies
Posters
Journals/Blogs




AUN-QA at Programme Level 4.0

Criterion 5 - Academic Staff

Requirements

5.1 The programme to show that academic staff planning (including
succession, promotion, re-deployment, termination, and retirement
plans) is carried out to ensure that the quality and quantity of the
academic staff fulfii the needs for education, research, and
service.

5.2 The programme to show that staff workload is measured and
monitored to improve the quality of education, research, and
service.

5.3 The programme to show that the competences? of the academic
staff are determined, evaluated, and communicated.

5.4 The programme to show that the duties allocated to the academic
staff are appropriate to qualifications, experience, and aptitude.




AUN-QA at Programme Level 4.0

Criterion 5 - Academic Staff

Requirements

5.5 The programme to show that promotion of the academic staff is based
on a merit system which accounts for teaching, research, and service.

5.6 The programme to show that the rights and privileges, benefits, roles
and relationships, and accountability of the academic staff, taking into
account professional ethics and their academic freedom, are well
defined and understood.

5.7 The programme to show that the training and developmental needs" of
the academic staff are systematically identified, and that appropriate
training and development activities are implemented to fulfil the
identified needs.

5.8 The programme to show that performance management including
reward and recognition is implemented to assess academic staff
teaching and research quality.




AUN-QA at Programme Level 4.0

Criterion 5 - Academic Staff
Addendum

g The term “competences” of academic staff appointed to be a supervisor for
a master’s or doctorate candidate or student should include competence to
provide an effective supervision for a master's or doctorate level project.
This may include skills in providing guidance for the students to carry out
their research works based on their study plan and monitor the student’s
progression as according to the plan in order to ensure that they can finish
their project as planned.

h As such, the phrase “training and developmental needs” of the academic

staff may include training on how to be an effective supervisor for a
master’s or doctorate candidate or student.




Competent academic staff

* Design and deliver a coherent teaching and Llearning
curriculum.

* Apply a range of teaching and learning methods and
select the most appropriate assessment methods to
achieve the expected learning outcomes.

* Develop and use a variety of instructional media.

* Monitor and evaluate their own teaching performance
and evaluate courses that they deliver.

* Reflect upon their own teaching practices.
 Conduct research and provide services to benefit

stakeholders.
P.28 Q_.',U




Competent academic staff

Category M F Total Percentage of
Headcount FTE PhD

Professors
Associate/
Assistant
Professors
Full-time
Lecturers
Part-time
Lecturers
Visiting
Professors/
Lecturers
Total

Number of Academic Staff (specify reference date and method of
calculation used for FTE of academic staff)




FTE

* Full-Time Equivalent
* AAUYUSNISVANISATUNIWDVANS
e http://www.ga.psu.ac.th/cuptga.php

» MSAUDEUFAT FTE s:AuHangas lutneun AUN 6

* agho MsAUdtuAl FTE uavaiolse

* PagiwnsAiudtuAl FTE vaodnfinu (Hangass:auuStununas)

e USuLudNImMsAIUDEU FTE anuingun AUN 6 uaoUdnAnu UH1dNendegdoualunsuns (ue 0013 /2 295)
e Jauadiuduruefa uoudnAnu uenHangas UnsAnu 2558 S HSUAQA FTE

» Oftentimes full-time equivalent (FTE) and staff-to-student ratio
are used to determine the needed number of academic staff.

P.29



http://www.qa.psu.ac.th/cuptqa.php

Academic Staff

UYDANKUQUDVU.D.
« Promotion (QuA AUKUYIBIAIS / TPSF
» Privileges and benefits [QuA aaan1saucing 9

* Performance management (Qun A1sUs:=Lidulasau
guloutaaumu TOR



AUN-QA at Programme Level 4.0

Criterion 6 - Student Support Services

Requirements

6.1 The student intake policy, admission criteria, and admission
procedures to the programme are shown to be clearly defined,
communicated, published, and up-to-date.

6.2 Both short-term and long-term planning of academic and non-
academic support services are shown to be carried out to
ensure sufficiency and quality of support services for teaching,
research, and community service.

6.3 An adequate system is shown to exist for student progress,
academic performance, and workload monitoring. Student
progress, academic performance, and workload are shown to
be systematically recorded and monitored. Feedback to
students and corrective actions are made where necessary.




AUN-QA at Programme Level 4.0

Criterion 6 - Student Support Services

Requirements

6.4 Co-curricular activities, student competition, and other student
support services are shown to be available to improve learning
experience and employability.

6.5 The competences of the support staff rendering student services
are shown to be identified for recruitment and deployment.
These competences are shown to be evaluated to ensure their
continued relevance to stakeholders needs. Roles and
relationships are shown to be well-defined to ensure smooth
delivery of the services.

6.6 Student support services are shown to be subjected to
evaluation, benchmarking, and enhancement.




Student Support Services

Admission (6.1) Graduation (6.4)

1 I

Academic and Non-Academic Support Services (6.2, 6.5, 6.6) %U

‘Q




Support Staff

Highest Educational Attainment

High |Bachelor's| Master’'s | Doctoral
School

Total

Library Personnel

Laboratory
Personnel

IT Personnel

Administrative
Personnel

Student Services
Personnel
(enumerate the
services)

Total

Number of Support Staff (specify reference date)

o’




Intake of First-Year Students (last 5 academic years)

Academic Year

Applicants

No. Applied

No. Offered

Admitted/Enrolled

No.

Total Number of Students (last 5 academic years)

Academic

Year

1st

2nd

Year | Year

3rd
Year

4th
Year

>4th
Year

Total




AUN-QA Criterion 6 |Student Support Services

Whatis the 6.5 The competences of the support staff rendering student services
requirem ent? are shown to be identified for recruitment and deployment. These

competences are shown to be evaluated to ensure their continued
relevance to stakeholders needs. Roles and relationships are shown
to be well-defined to ensure smooth delivery of the services.

What to write? 1. What are the organisation units and their staff strengths in
providing student services?

2. What is the competency framework of the support staff?

3. What are the categories and competences of the support staff?

4. How the competences are identified, determined, developed,
evaluated?

5. What are the roles and relationships of support staff and how
they are defined?

6. How the quality of student services is measured, monitored and
evaluated?

7. How competences are aligned to the recruitment, promotion,
training and development, performance management, and
compensation and rewards systems?

Whatis the HR regulations and policies, staff handbook, job description,
evidence? competency framework, support staff competences, recruitment,
' training and development, performance management, compensation

and rewards, organisation structures and charts




AUN-QA Criterion 6 |Student Support Services

What is the 6.6 Student support services are shown to be subjected to
requirement? evaluation,benchmarking, and enhancement.
What to write? 1. Whatkinds and quality of student support services are

measured and monitored?

2. How student support services are evaluated,
benchmarked and improved to meet the needs of
stakeholders?

3. What improvements were implemented over the years?

What is the Student feedback and surveys, service indicators, results and
evidence? trend, benchmarking reports, improvement plans

RV



Student Supports and Services

Financial &
e Scholarship Recreation
& Sports
Medical Care
& Wellness Student Career &
Support Employment
Services
Mentoring & _
Counselling International
Student
Housing Support
Student

Services



AUN-QA at Programme Level 4.0

Criterion 7 - Facilities and Infrastructure

Requirements

7.1 The physical resources to deliver the curriculum, including
equipment, material, and information technology, are shown to be
sufficient.

7.2 The laboratories and equipment are shown to be up-to-date, readily
available, and effectively deployed.

7.3 A digital library is shown to be set-up, in keeping with progress in
information and communication technology.

7.4 The information technology systems are shown to be set up to meet
the needs of staff and students.

7.5 The university is shown to provide a highly accessible computer and
network infrastructure that enables the campus community to fully
exploit information technology for teaching, research, service, and
administration.




AUN-QA at Programme Level 4.0

Criterion 7 - Facilities and Infrastructure

Requirements

7.6 The environmental, health, and safety standards and access for
people with special needs are shown to be defined and
Implemented.

7.7 The university is shown to provide a physical, social, and
psychological environment that is conducive for education,
research, and personal well-being.

7.8 The competences of the support staff rendering services related to
facilities are shown to be identifled and evaluated to ensure that
their skills remain relevant to stakeholder needs.

7.9 The quality of the facilities (library, laboratory, IT, and student
services) are shown to be subjected to evaluation and
enhancement.




* /.4 = Software / Information System

e 7.5 =IT Hardware / Infrastructure / Network



Facilities and Infrastructure

« Stakeholders’ Needs
« Alignment with Programme
Objectives/Outcomes

« Maintenance & Upgrade
system to standard

Source: Anuwong, K (2016) %l}



AUN-QA Criterion 7

Facilities and Infrastructure

What is the
requirement?

7.8 The competences of the support staff rendering services
related to facilities are shown to be identified and evaluated
to ensure that their skills remain relevant to stakeholder
needs.

What to write?

1.

4,

S.

What are the organisation units and their staff strengths in
providing facility services?

2. Whatis the competency framework of the support staff?
3.

What are the categories and competences of the support
staff?

How the competences are identified, determined,
developed, evaluated?

How competences are aligned to the recruitment,
promotion, training and development, performance
management, and compensation and rewards systems?

Whatis the evidence?

HR regulations and policies, staff handbook, job description,
competency framework, support staff competences,
recruitment, training and development, performance
management, compensation and rewards, organisation

structures and charts

RV




AUN-QA Criterion 7 |Facilities and Infrastructure

What is the 7.9 The quality of the facilities (library, laboratory, IT, and

requirement? student services) are shown to be subjected to evaluation
and enhancement.

What to write? 1. What are the indicators for the quality of facilities and

related services (7.110 7.7)7?

2. How they are established, monitored and evaluated to
meet the needs of stakeholders?

3. What improvements were implemented over the years?

What is the Student feedback and surveys, quality indicators, results and
evidence? trend, benchmarking reports, improvement plans

RV
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Criterion 8 - Output and Outcomes

Requirements

8.1 The pass rate, dropout rate, and average time to graduate' are shown
to be established, monitored, and benchmarked for improvement.

8.2 Employability as well as self-employment, entrepreneurship, and
advancement to further studies, are shown to be established,
monitored, and benchmarked for improvement.

8.3 Research and creative work outputf and activities carried out by the
academic staff and students, are shown to be established,
monitored, and benchmarked for improvement.

8.4 Data are provided to show directly the achievement of the
programme outcomes, which are established and monitored.

8.5 Satisfaction level of the various stakeholders are shown to be
established, monitored, and benchmarked for improvement.




AUN-QA Criterion 8

Output and Outcomes

Whatis the
requirement?

8.4 Data are provided to show directly the achievement of the
programme outcomes, which are established and monitored.

What to write?

» What are the programme outcomes?

* How they are measured, monitored and achieved over the last
5 years?

* How the programme outcomes are analysed for improvement
and what improvement has been realised?

Whatis the
evidence?

ELOs, achievement of ELOs, trends, graphs, improvement
plans, benchmarking data, assessment results analyses and
reports

RV




AUN-QA Criterion 8

Output and Outcomes

Whatis the
requirement?

8.5 Satisfaction level of the various stakeholders are shown to
be established, monitored, and benchmarked for improvement.

What to write?

1. Who are the stakeholders and how satisfaction is defined for

each category of stakeholders?

2. How stakeholder’s satisfaction is measured and monitored?
3. What are the results and trends of stakeholders’ satisfaction

over 5 years?

4. How they are analysed and benchmarked for improvement

and what improvement has been realised?

Whatis the
evidence?

Stakeholders’ surveys, satisfaction indicators, trends, graphs,

improvement plans, benchmarking data

RV




AUN-QA at Programme Level 4.0

Criterion 8 - Output and Outcomes
Addendum

I The component “average time to graduate” may be or may not be considered
based on contexts of the discipline and the country. While average time to
graduate could indicate programme efficiency and may still be monitored, if
average time to graduate for a postgraduate programme is not considered
important in the country’s higher education eco-system of the assessed
institution, this component may be omitted in the evaluation process for this
requirement. However, the consideration of this component is subject to the
judgement by the lead assessor, upon consultation with the chief assessor.




AUN-QA at Programme Level 4.0

Criterion 8 - Output and Outcomes
Addendum

j

The component “employability” for master’'s or doctorate graduates may be or
may not be considered in the assessment process based on the country’'s
contexts. Even though it may be monitored periodically as one of the
programme metrics, there may be circumstances that the graduate
employability of the programme may not be a norm in the country of the
assessed institution or viable indicator for measurement of the programme
achievement. In this case, this component or the whole statement in the
Requirement 8.2 may be omitted in the evaluation process. Alternatively,
other “appropriate measures” may be used to monitor the success of the
postgraduate programme. As such, similar to the Requirement 8.1, the
consideration of this component or the whole Requirement 8.2 is subject to

the judgement by the lead assessor, upon consultation with the chief
assessor.




AUN-QA at Programme Level 4.0

Criterion 8 - Output and Outcomes
- Addendum

k The term “research and creative work output” may include any kind of output
or deliverables produced by the academic staff and students in conjunction
with the research and creative work activities carried out and performed by the
academic staff and students involved in the programme. The outputs or

deliverables may be in form of publication materials such as journal articles,
articles or chapters in books, technical reports, monographs, artefacts, etc.




Pass rate and dropout rate

Academic| Cohor | % completed first % dropout during
Year t degreein
Size
3 4 >4 1st 2nd | 3rd | 4th Years
Year | Year | Years | Year | Year | Year | & Beyond
S S




Types and Number of Research Publication
(0 Duly e uanszrinsonansed suiindnin)

Academic
Year

Types of Publication

In-house/
Institutional

Mational

Regional

International

Total

MNo. of
Publications
per
Academic
Staff




1.5& 4.5 &84

1.5 The programme to show that the expected
learning outcomes are achieved by the students
by the time they graduate.

4.5 The assessment methods are shown to
measure the achievement of the expected
learning outcomes of the programme and its
courses.

8.4 Data are provided to show directly the
achievement of the programme outcomes,
which are established and monitored. psU'



O =
PRINCE oF

SONGKLA
UNIVERSITY




