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Criteria 1. Expected Learning Outcomes
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1.1 The programme to show that the expected learning outcomes are appropriately formulated

in accordance with an established learning taxonomy, are aligned to the vision and mission of the
university, and are known to all stakeholders.
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Known to all stakeholders:
Communicated and made openly

| |, available to both staff and students. || \
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Aligned to the vision and mission:
Reflecting the overarching goals and purpose of | |
the university, faculty, and department. LN
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Established learning taxonomy: A classification N |
framework used to structure the expected learning |

ey outcomes appropriately. 14 !

3
Appropriately formulated: Written so that learning is |
translated into observable and measurable results which can |
be demonstrated and assessed. N

Expected learning outcomes: Formulated from the needs of
stakeholders, focusing on the results of learning where knowledge, skills,
and attitudes that learners must master are clearly identified.




1.2 The programme to show that the expected learning outcomes for all courses are appropriately
formulated and are aligned to the expected learning outcomes of the programme.
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| Aligned fo the programme: Clearly mapped to demonsirate
- a constructive relationship from the course level directly up
to the overall expected learning outcomes of the degree.
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Course outcomes appropriately formulated: Specific, measurable knowledge, skills,
and atfifudes expected from individual classes.
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1.3 The programme to show that the expected learning outcomes consist of both generic outcomes
(related to written and oral communication, problem-solving, information technology, teambuilding skills,
etc) and subject specific outcomes (related to knowledge and skills of the study discipline).
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Generic outcomes:

4+ skillssuchasoraland 3

problem-solving,and |
teambuilding. X
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|~ Transferable, foundational J

written communication,
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knowledge and specialized 3
skills directly related to the BNy
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Subject specific
outcomes: Core |||

— | specific study discipline. |=//]// |
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1.4 The programme to show that the requirements of the stakeholders, especially the external
L stakeholders, are gathered, and that these are reflected in the expected learning outcomes. ,
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< Gathered and reflected: ~

. Systematically collected through
~ surveys, meetings, ortracer -~
~ reports, and actively used to tune ; ,
-1 the content of the programme

__to labour market needs.
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1.5 The programme to show that the expected learning outcomes are
achieved by the students by the time they graduate.
o i
Graduation
| >
'| Achieved by the students: |
Measurable proof that
students have successfully
O O D O attained the intended B

knowledge and skills,
validated through data
provided by the students, or
by alumni and employers

7 , '| post-graduation.
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For discussion in workshop



Criteria 2. Programme Structure and Content
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2.1. The specifications
of the programme and
all its courses are
shown to be
comprehensive,
up-to-date, and made
available and
communicated to all
stakeholders.

Internal Stakeholders

[ Faculy | €

4 Prospectus  Bulletins Websites
W

Sources of
Evidence

e

E—

| Programme & |
Course |
Specifications

l_v

)

Programme
and course
specifications |

-
I
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- Course brochure}
J prospectus,
bulletin H

N |

(?\ Umversny and \\

faculty websites ;
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4 Brochures Public Portals »
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External Stakeholders
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L2

the curriculum is
shown to be
constructively
aligned with
achieving the
expected
learning
outcomes.

—2.2. The design of-
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Load arrows

Sources of
Evidence
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=% Activities
|
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| 2.3. The design of |
the curriculum is
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Course A learning outcomes S
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| = Introduce | R = Reinforce | M = Master
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2.5. The curriculum to show that all its
courses are logically structured,
sequenced, and integrated.
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Core Integration
Intermediate application
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knowledge
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Step 3: Advanced / Specialised

Complex problem solving and final
projects
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2.6. The curriculum to have option(s)

for students to pursue major and/or
minor specialisations.
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Programme
specifications
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Student
study plans
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2.7. The programme
to show that its
curriculum is
reviewed periodically
following an
established
procedure and that it
remains up-to-date
and relevant to
industry.

Curriculum
(The Result)

Established Review Procedure
(The Manual)

V oo |

Review
Loop

°©\ > @ .
Iical Y o\

L

Industry Alignment
(The Upgrade)

Periodic
Assessment
(The Inspection)

Sources of Evidence

+ +
+

Curriculum review
minutes and
documents

2

+ +
Accreditation and
benchmarking
reports 7

+ +
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The Completed Blueprint: Criterion 2 Synthesized
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Compliance in AUN-QA is not achieved through isolated documents,

but through the structural integrity of the entire curriculum ecosys



For discussion in workshop
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Criteria 3. Teaching & Learnmg Approach




Requirement 3.1: The educational philosophy is shown to be articulated and communicated

to all stakeholders. It is also shown to be reflected in the teaching and learning activities.

Operational Definitions

Educational philosophy:
A set of related beliefs
shared by the teaching
staff that defines the
purpose of education,
what should be taught,
and using what methods.

Reflected in activities:
Translating the
philosophy into
practices where quality
learning involves the
active construction of
meaning.

Shared Beliefs

(Educational Philosophy)

Communication
to Stakeholders

Teaching &
Learning Activities
(Active
construction of
meaning)

Documented
Educational Philosophy

Programme and
Courses Specifications

Student Feedback

Online Learning Portal

Sources of Evidence

20



Requirement 3.2: The teaching and learning activities are shown to allow students to participate
responsibly in the learning process.

Diagnostic Focus

Are there any circumstances
that prevent the desired
teaching and learning
methods from being used
(e.g., number of students,

infrastructure, teaching
skills)?

Sources of Evidence
Mapping

Online learning portal
analytics (measuring

Teaching Student

Strategy Responsibility

independent student
engagement)

Student feedback

channels

Student feedback
channels

Programme and

courses specifications

21



Practical Application:
Practical training,
Industrial attachment

How is technology used
in the teaching and
learning activities?

Project-Based:
Projects, Assignments
/ Active \

Learning
Activities

Diagnostic Questions

When do students come How are research
Into contact with research methodologies
for the first time? Introduced to students?

Action Learning:
Demonstrated active
construction of meaning

How are research
findings applied in the
programme?




Requirement 3.4: The teaching and learning activities are shown to enhance life-long learning.

/

Diagnostic Assessment

How is the teaching and learning approach evaluated?
Do the chosen methods fit into the learning outcomes of the courses?
s there sufficient variety in the methods?

Year 1

Programme specifications

reflecting evolving skills

23

Year 2 Year 3

Curriculum review
minutes

Year 4

Alumni and

stakeholder input

Satircee of Fvidence

Ongoing
Continuous
Progression

Graduation

Degree Timeline

23



Requirement 3.5: The teaching and learning activities are shown to help

develop an entrepreneurial mindset.

Diagnostic Questions Industry

How do students and staff collaborate Partners
with industry for research?

What benefits do employers and students
gain from the practical training?

What benefits do communities gain from
the service provided by the programme?

Sources of Evidence

Memorandum of Understanding (MOU)
with industry partners

Community

Entrepreneurial _
Innovation

Mindset

Economic
Outcomes

Internship reports

Community involvement records

24



Requirement 3.6: Continuous improvement of teaching and learning activities for industry

relevance.

Diagnostic Questions
(The ‘Check’ Phase):

Corrective Actions
(The ‘Act’ Phase):

How are industry trends
incorporated into teaching
methods?

Integrate latest industry
tools and case studies into
the curriculum.

Is there a mechanism to
gather feedback from
industry partners on
student skills?

Revise teaching strategies
based on industry partner
and alumni feedback.

Do current teaching
activities align with
evolving industry needs?

Implement professional
development for faculty on
industry-relevant skills.

25



For discussion in workshop
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Criteria 4. Student Assessment




4.1. A variety of assessment methods are shown to be used and are

shown to be constructively aligned to achieving the expected learning
outcomes and the teaching and learning objectives.

Audit Checklist
Diagnostic Diagnostics
(Entry) :
* Are entry/exit assessments
& 1 carried out?
+Is assessment criterion-
Expected referenced?
Learning
Outcomes & . )
Course Evidence Required
Dhlectives + Samples of in-course
1 assessments

* Project work
Final

Projects / * Final exams
Theses

28



4.2. The assessment and assessment-appeal policies are shown
to be explicit, communicated to students, and applied
consistently.

Audit Checklist
Diagnostics
* Do clear rules exist for re-

AR assessment?
Circallr?s?t;gges Exceptions » Are students satisfied with
Managed appeal procedures?
Evidence Required
Explicitly Consistently , : g
Published Applied * Published examination
regulations, formalized
formalized appeal
Clear Regulations Equitable Reassessment procedures. 2
(Rules & enforcement Appeals
Expectations) across student body

29



4.3. The assessment standards and procedures for student
progression and degree completion, are shown to be explicit,
communicated to students, and applied consistently.

Audit Checklist

Diagnostics for Final Project:

* What preparation is
involved?

Capstone Level « Are there bottlenecks?

Final Project
'“aThggilgc / » How are students coached?

Completion
Degree Awarded

Programme Level Evidence RGQUifEd:

Advancement  Programme and course
Regulations specifications.

Course Level

Clear Pass/Fail
Criteria

30



4.4. The assessments methods are shown to include rubrics, marking
schemes, timelines, and regulations, and these are shown to ensure
validity, reliability, and fairness in assessment.

Diagnostic Definitions

Validity ~J Reliability Fairness » Content Validity: Extent to

| SO S =St con !l which assessments cover
course content.

* Construct Validity: Extent
to which assessments

Markin Moderation Objectivity cover program objectives.
J Processes Safeguards

C?Chem:.s (Administrative (Multiple . ,
(Clear grading verification) examiners) Evidence:

criteria) :
* Assessment/marking
rubrics, moderation logs.

Rubrics &

Regulations & Timelines

Administrative verification & secure exam conduct

31



4.5. The assessment methods are shown to measure the
achievement of the expected learning outcomes of the
programme and its courses.

= — Y ————, - T a— = -— 3 T AT X R— = == T——— T — —
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Core Principle

Assessment is not just about
grading; it is direct, measurable
proof evaluating student
performance to confirm
successful attainment
attainment of predefined

Attainment “~.' ;

knowledge, skills, and attitudes.

of Targets | =
and Skills =

Evidence

mapped directly to the skKills
matrix.

Course-Level
Outcomes

Programme-Level
Outcomes

Samples of in-course assessments

32



4.6. Feedback of student assessment is shown to be provided
in a timely manner.

Student Adjusts (/@
Learning Trajectory

Prompt Evaluation
& Return of Results

Functional Purpose: Timely feedback informs students of their current progression status,
allowing immediate adjustments before the next summative evaluation.

33



4.7. The student assessment and its processes are shown to be
continuously reviewed and improved to ensure their relevance to the

needs of industry and alignment to the expected learning outcomes.

The Improvement Engine

Student
Feedback & =
Complaints |

PDCA Engine

Routine Evaluation
of Assessment
Regulations

Dual-Input
Funnel 4

Audit Checklist

Diagnostics

e How are complaints
regarding assessments
processed?

e How frequently are
assessment regulations
reviewed against
external relevance?

Maintained . -
Relevance | Evidence Required
%{.\bs"lmf e Curriculum review
Industry Needs e minutes
/ Labor Market e Stakeholder input records

Benchmarks

34



For discussion in workshop

35



Criteria 5. Academic Staff




Requirement 5.1: Strategic Human Resource Planning

5.1. The programme to show that academic staff planning (including succession, promotion, re-deployment,
termination, and retirement plans) is carried out to ensure that the quality and quantity of the academic staff
fulfil the needs for education, research, and service.

Quantity Indicators:
' Maintaining adequate staff-to-student ratios
and managing age distribution.

Retirement /
Termination

Succession

Quality Igdicators:
Ensuring staff possess necessary expertise and
qualifications (e.g., Master's and PhD degrees).

Sources of Evidence:

- Manpower plan

- Faculty distribution data (age, gender, expertise)
- Career and succession plans

37



Requirement 5.2: Workload Measurement and Monitoring

5.2. The programme to show that staff workload is measured and monitored to improve the quality of

education, research, and service.

Teaching Load

' (e.g., 4 courses
Investment of Time

| / =1.0FTE)
(e.g., 40 hrs/wk ‘\j
/ =1.0FTE) _
C— (F—

— LA

v — -
Strategic Deployment

Total Total | Percentage

Headcount | FTE | of PhD

Professors

Associate/Assistant
Professors

Full-time Lecturers

B
Part-time Lecturers

Visiting
Professors/Lecturers

Strategic Goal: Ensure academic staff are satisfied, effectively deployed,
and perfectly scaled to the student population.

38



Requirement 5.3: Core Competences

5.3. The programme to show that the P’ N ‘.

competences of the academic staff are &5 .
determined, evaluated, and communicated. - Determined

~ Setting explicit
. recruitment criteria.

Key
Competence
Dimensions

- Subject matter expertise
- Teaching skills & media
development
- Research &
supervisory skills

Evaluated

Routine supervision
and assessment.

Communicated

Clear expectations
for expertise and
teaching.

Diagnostic Focus: Are the competencies of the academic staff adequate for delivering the programme?
s the teaching delivered by the academic staff supervised and assessed?

39



Requirement 5.4: Duties Allocation

5.4. The programme to show that the duties allocated to the academic staff are
appropriate to qualifications, experience, and aptitude.

- , Alignment Matrix . .
Individual Attributes Operational Duties

Teaching
Assignments

Mentoring &
Coaching

' Practical Training
/ Supervision |

Application in Practice:

- Assigning courses
aligning with an individual's
specific level of education.

- Allocating supervision
of final papers or
internships based on
proven subject matter
expertise.

Evidence Required: Staff qualifications, job descriptions, deployment records, national/professional licenses.

40



Requirement 5.5: Merit-Based Promotion

5.5. The programme to show that promotion of the academic staff is based on a merit system which accounts
for teaching, research, and service.

B System Integrity:
_ PROMOTION Relies on clear
— : " Sl | ] recruitment and
C ,J promotion criteria,
i ensuring all verifiable
achievements across
Education / . the three pillars are

Teaching Research Service objectively measured.
Curriculum Publications, Benefits to

delivery & grants, journal communities &

reflection placement stakeholders

UL J
C )

Objective Performance Appraisal & Peer Review

41



Requirement 5.6: Rights, Ethics, and Accountability

5.6. The programme to show that the rights and privileges, benefits, roles and relationships, and accountability of the academic
staff, taking into account professional ethics and their academic freedom, are well defined and understood.

The Charter Dual-Shield

Protections
& Benefit‘.%‘i{

v Rights & Privileges v' Accountability
v Academic Freedom N N || Professional Ethics

%  Roles® N
W Relationships

k)

Deﬂnlng professional expectations clearly through ; (

job descriptions and employment agreements.

|7A

Sources of Evidence: HR policies, Staff handbook, Employment contracts, Organization chart.




Requirement 5.7: Training and Development

5.7. The programme to show that the training and developmental needs of the academic staff are systematically
identified, and that appropriate training and development activities are implemented to fulfil the identified needs.

Gap-Analysis Flowchart \

Arrow

Resource Allocation Activities Implemented

Systematic Identification

Formal Training Needs Analysis
(TNA) to discover gaps in strategic
and technical competencies.

Dedicating a percentage of Executing appropriate training
payroll, budget, and specific and deploying senior professors
training hours. , to mentor junior staff.

Strategic Alignment: All training plans must directly ) j
reflect the university and faculty mission.
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Requirement 5.8: Performance Management

5.8. The programme to show that performance management including reward and recognition is implemented to
assess academic staff teaching and research quality.

( Continuous Feedback Loop

~ Assess Quality

= A Evaluate teaching delwery N
- and research output - E
@'

Incentivize / b7 )\ - ;) Analyze
Excellence Feedback

Drive the continuous Systematically process

elevation of student and peer
academic standards. feedback.

Q@i (

Reward & Recogmze 7
Acknowledge high-quality

performance via official
award schemes.

The Ultimate Outcome: A self-sustaining ecosystem where objective

assessment directly incentivizes institutional excellence.
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For discussion in workshop
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Criteria 6. Student Support Services




AUN-QA Criterion 6 - Student Support Services

6.1

The student intake policy, admissi
criteria, and admission procedur

programme are shown to be cle M
defined, communicated, publls
up-to-date. .,




\ I\ﬂ

AUN-QA Criterion 6 - Student Support Services

6.2

Both short-term and long-term planning of academic and
non-academic support services are shown to be carried out to
ensure sufficiency and quality of support services for teaching,

I research, and community service. |
|

_ . . _— _— - —_— SE— .

___+ — e - . e o e

P ,,,‘_,_,_,m" \ '\‘ :
S s |

ong-Term Horizons

L —=———— =

Short-Term Needs

Z4
|

— - ——) e — — -1




AUN-QA Criterion 6 — Student Support Services

6.3

An adequate system is shown to exist for student progress, academic
performance, and workload monitoring. Student progress, academic
performance, and workload are shown to be systematically recorded and
monitored. Feedback to students and corrective actions are made where
necessary.

21T
JR

Workload

\ Performance j

Progress




AUN-QA Criterion 6 - Student Support Services

Academics Co-curricular

Co-curricular activities, student competition, and other student support services
are shown to be available to improve learning experience and employability.

|
1

Employability




AUN-QA Criterion 6 - Student Support Services

-~
N

R

N

The competences of the support staff rendering student
services are shown to be identified for recruitment and
deployment. These competences are shown to be evaluated || -
to ensure their continued relevance to stakeholders needs.
Roles and relationships are shown to be well-defined to
ensure smooth delivery of the services.

“




AUN-QA Criterion 6 - Student Support Services

6.6
Student support services are shown to be subjected
to evaluation, benchmarking, and enhancement. /' §

Benchmark_

_Evaluate

Enhance,




For discussion in workshop
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Criteria 7. Facilities and Infrastructure




AUN-QA Criterion 7 - Facilities and Infrastructure
Establishing Core Educational Spaces

1.1 [

The physical resources to deliver the ~ The laboratories and equipment are
curriculum, including equipment, shown to be up-to-date, readily
material, and information technology, available, and effectively deployed.

are shown to be sufficient.




AUN-QA Criterion 7 - Facilities and Infrastructure
Powering the Digital Learning Ecosystem

7.4

A digital library is shown to be set-up, ~The information technology systems
In keeping with progress In are shown to be set up to meet the
Information and communication needs of staff and students.
technology.




AUN-QA Criterion 7 - Facilities and Infrastructure
Bridging Connectivity and Competent Management

1.9 i 1.8

The university is shown to provide a highly accessible The competences of the support staff rendering
computer and network infrastructure that enables the services related to facilities are shown to be identified
campus community to fully exploit information technology and evaluated to ensure that their skills remain relevant
for teaching, research, service, and administration. to stakeholder needs.




AUN-QA Criterion 7 - Facilities and Infrastructure
Cultivating Environment, Health, and Conduciveness

/.6 58 1.7

The environmental, health, and safety The university is shown to provide a physical,
standards and access for people with social, and psychological environment that
special needs are shown to be defined Is conducive for education, research, and
and implemented. personal well-being.




AUN-QA Criterion 7 - Facilities and Infrastructure
Mandating Quality Assurance

7.9

The quality of the facilities (library, laboratory, IT, and student services)
are shown to be subjected to evaluation and enhancement.




Preparing for Assessment: Sourcing the Evidence

— - S — —

Crit 6: Human Services Crit 7: Physical Infrastructure '

Student selection criteria, mapped
credit systems, managed workload
reports, documented
academic/non-academic activities.

Comprehensive facility lists, safety
and environmental policies,
formalized maintenance plans,
emergency protocols.

Implementation
Phase

| .c_% P Progress reporting mechanisms, * Facility booking and utilization
® 2 coaching logs, formalized student rates, IT downtime/uptime logs,
= £ feedback and course evaluations. enhancement budgets,
T staff/student facility feedback.




For discussion in workshop
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Criteria 8. Output & Outcomes




8.1 The pass rate, dropout rate, and average time to graduate are shown to
be established, monitored, and benchmarked for improvement.

HIGH

88%
Pass Rate Dial Dropout Rate Dial
Percentage of students Tracked attrition volume
completing the degree

Retention Tracking _If
(Across 3, 4, or >4 years) I

Cohort
Intake |

" Analyze

. dropout

reasons
Shorten
average

completion
time

' Initiate

- - - duat
Completion Time Dial %rr%"l:gtllgg

Average time to graduate



8.2 Employability as well as self-employment, entrepreneurship, and advancement to further
studies, are shown to be established, monitored, and benchmarked for improvement.

———————

Employability & Career Paths

@ Tracking the percentage of graduates
@ securing formal employment within a strict
6 to 12 month window post-graduation.

S ——

3 rn. Entrepreneurship
o f Tracking graduates who transition into
V self-empioyment or successfully start

independent business ventures.

——

r Note The viability and B \
measurement of employability H
e ot | Further Studies
UEOMIIRG fox s ' Tracking the advancement rate of
master's/doctoral research > ;
s Bacid Sn hatioral graduates pursuing higher degrees or
\higher education frameworks. specialized certifications.




8.3 Research and creative work output and activities carried out by the academic staff and
students, are shown to be established, monitored, and benchmarked for improvement.

N

& Academic Staff Output ’
= (e , N
=3 Benchmarking Anchor:
= ? ° A | Proof of how grants are utilized and
= : = direct alignment with the university's
= Tracked Volume: overarching vision and mission.
= Publications, consulting . /
work, strategic projects, and ®
E’ acquired research grants. r
S i
w— O ¢
o
a = Student Output
§ s
-
- . Advanced Metrics (Postgraduate):
5] Publications, external citations, and
= Tracked Volume: h-index progression.
= Final projects, dissertations, \
= ® and theses. v
-
_"c_:? e
> »

Volume



8.4 Data are provided to show directly the achievement of the programme
outcomes, which are established and monitored.

& — R I[ Direct Proof: } r

* Intent: | Direct Data & Statistics || & Reality: °
. Expected ., A 4 . Achieved |,
" Standards “, - Standards
; [}
l ; e r = < —- .
(_The mtenden N AR 7z N4 N r_The actualﬂ
competencies, | [Jll ™ [ oA S | B4~ - e 4 BTN capabilities
graduate | - ="' <| & |} |demonstrated by
attributes, and | , the graduating
formulated | T T | cohort.
programme | |66 u
outcomes. Y
L_ _J Using concrete performance metrics, L _J
. validated assessments, and direct |
o o| 4 statistical proof to close the loop between A | o .
what was promised and what was attained. N




8.5 Satisfaction level of the various stakeholders are shown to be established,
monitored, and benchmarked for improvement.

Students |

v Alumni
Feedback on learning & | o Retrospective value
experience and ‘ § of the degree.
support. ,

Data Mechanisms:

Structured surveys, press reports,
complaint tracking, and
systematic feedback channels.

Data Mechanisms:
Structured surveys, press
reports, complaint tracking, and
systematic feedback channels.

Academic & )\ . Employers

Support Staff || e Satisfaction with
Satisfaction regarding -~ graduate readiness
resources, facilities, and and skill alignment.

Translating the systematic analysis of complaints and feedback
into targeted initiatives designed to raise overall satisfaction levels. :

- ‘—\\!\ /lll ’
internal processes. ([ . e T
&ll—"'/ - : e
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Important

points to
consider for
assessment
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